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This report describes how o..e school district 
developed a program of parent involvement in a Saturday early 
education program. The relationship between the home and the school 
is fostered primarily in two ways: through parental involvement in 
the Saturday School teaching team once every two months and through 
the home teaching visits. A crucial component of the program is the 
aarly identification and diagnosis of handicaps or potential learning 
problems; a battery of evaluation instruments have been developed for 
this purpose. Evaluation results suggest that the program of parent 
involvement has helped parents to be more accepting of their 
children, more aware of their needs, and more competent in their 
interactions with their children. Information from the second project 
year indicates that 85 percent of the parents were at the end of the 
year using appropriate teaching techniques, using positive motivation 
and reinforcement, and accomplishing the task assigned. The success 
of the Saturday School indicates that the home and the school can be 
aff^^ctive as partners in learning. (CS) 
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BOTH THE SCHOOL AND liOMF J OIN HANDS 
to provide valuable? educational ex- 
periences for four voar olds... 

The learnitiq activities at school and home ... focus on the 

development of SKILLS THAT WILL FACILITATE LATER 
LEARNING : 

Lanquaqo, motor skills, hand-eye coordination, 
auditory and visual discrimination ^nnd memory 

Math and sciof\co concGpt-s, tlio creative arts, 
and social qrowt. h. 

At school on Sa tur day^^ . . . 'I'l'I^C'lH-lRS 'i'RAlNMD IN MARLY CIITLD- 
IIOOD i'DUCAT iON, assi:;tOvi by p.ironts, conduct morn- 
inq ,ind afternoon cLass^>s in the kinderqarten rooms 
of fiv(> of the liistrict's elementary schools. 
'I'hese t-"ive Saturday School Centers are located 
ttirouqhout the district, so that a child attends 
a morning or afternoon session in either his own 
neighborhood school or an adjoining one. 

At home through the week ... PARENTS CONTINUE '^THE LEARNING 
EXPERIENCES with skill developing, fan type games 
and activities. A weekly HOME ACTIVITY GUIDE pro- 
vides ideas for things to do at home that relate 
to the skills being emphasized at school. 

tiome-teach i n- / visits of 30 to 45 minutes .. .ARE REGULARLY 
SCi-'E'lDULi'.D by the teacher to work with an individ- 
ual child or a few neighboring children. These 
incUuh> each child's parent, a.s well. 

^ •pec L 1 1 i hll]ii_JJ:__21^_>jJ_aMa^ . . . a .s n e ct i ( ^d . 

KVKRY [■;MR(n,I.KI) CH if, 0 fS RVA LUATKD to determine his 
particular lu'cd;; and abilities. The parent is in- 
volvr'd in the fMluation process. 

■\ SI'ARP OF CONSfLTANT SI'ECIALfSTS from local uni- 
ver:; itics ..ind iqencies is available for further 
ind(>pth diagnosis and treatment. 

A STARE OF PART-T[Mf: TEACHER SPECFALISTS work in- 
divirliially with children displaying problems or 
hindicius relating to language, learninq, and low 
"^'^nt-i! fun:; t i on i n-i , is well as the emotionally or 
phy.; ! i 1 I y h and i ^^■1ppod . 
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Perhaps from our viewpoint^ wc as eoucators have taken 
ton narrow a Look at the educational process. To a great 
extent^ wo have equated eciucation with the school and have 
not been fully coqni.zant of the Fact that learning is occur 
rim all the tinK>. For too long the school has operated as 
a vacuum without due concern to the other institutions in 
.society which affect learning — the home, the community, 
and mass media. The purpose of this report is to describe 
how one school district — the Ferguson-Florissant School 
District — v/orked v/ith one of these institutions the 
home and developed a program of parent involvement in an 
early education program. 

Bacrk \ rou nd 

Curr^Mit t.li inking suf)iM')rt rt the idtvT of parc^nt involve- 
• r^rnn f^Mi'MrcMmer has rotated, '*t!uit any endurincf im- 
prov'^rrnt in the fhild'n cl(^vt » lopmont can be effected only 
through in enduring change i.n the behavior of the persons 
Lnti.na^'Mv issociatod with the child on a day to day basis. 
Zinie>'- has indicated that ctood programs for young children 



ar.e an extension of the home, not a replacement, and that 
is why parental involvomont ir rso essential. 

The value oE parent support can further be substan- 
tiated, for we know that when parents are involved in the 
education of their child, they continue their own education. 
Parents gain in competence and feeling of self-worth when 
they teach their own children. When parents are involved 
with the school, they develop more positive attitudes and 
these attitudes and expectations are reflected in the child's 
performance . 

Too often we forget that all parents want the finest 
opportunitier, for their children. In this aspiration, the 
home can truly bo made a learning laboratory and a supportive 
place for developing the attributes desired for a successful 
life. For no matter what happens, the home is the most 
powerful source of stimulation and motivation for the child. 
A strong commitment on the part of parents at the beginning 
of their c'rild's life will reap rich dividends for both the 
parent and child. 

In order to assist the parcntr, in their child's learn- 
ing, the school must assume •i supportive role. Through 
communication, wo must train parents in family care and ed- 
ucational skills and provide social services for the entire 
family. Thi..'; is what wc aro fcryina to do in the Parent- 
Child F.arly Kducation I'roriram as wo bridge the gap between 
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school and homo. For wo know that as we work with the 
parent, we can develop a relationship which will benefit 
the child. 

Setting Up p: x p o c t a t i. o n s 

Peoplo oft'.on a<^k, "Mow do you work with parents and 
cfct them really Involved Ln their cni.ldron's learninq?" 
Our answer to them Is that we set up expectations with 
parents and secondly, we primarily emphasize working di- 
rectly with the child-, not just talking about the child. 

Expectations are set with pa ents at the beginning 
of the school year. In each Saturday School center, a 
patent meeting is held to explain the program for four 
year olds. Pri.or to the meotLnq, the teachers call the 
homes of all enrolled chiUh-on and invite the parents to 
the mo(»tina. T!ie purpose of the meeting .is to tell exactly 
what wo will be doing in the home- school program. A slide 
presentation depicts the Saturday School experience, the 
use of parent assistants and the home teaching visits. 
Using the overhead projector, we discuss another aspect of 
our program, diagnosis and early identification of those 
rhildron with handicaps or potential learning problems. 
W>-' .iLr.o n.;(Hi..T int t ';f n.ir"nl ;"-. "/if h lUo f'ono \f''tivitv 
'•,ui.!.< md how it may l)o us<>'l in t ho homo situation. These 
!.r'->s.Tif.itif>nr. inv')lv(^ th>.' r.,U.nrd.iy .'School tc>richinq team, 
l„,f w i1:-.c> ,ir;k A i)ar"nt I' con the [jrcviouf. f.chool ytMr to 
(-.-ll r,r 'km- oxp'>r I enccr-; both la .'-aturdiy School and the 
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home teaching visit. This expression from a parent is 
very meaningful and v/ell received by other parents in 
attendance. The rest of the meeting is devoted to an- 
swering questions, signing up for the evaluation of the 
child and other .details in regard to the first Saturday 
sess ion . 

The parents' role is wall defined. Wo inform parents 
that we wi.;..l need their assistance in Saturday School at 
least once every two monthn. In the home teaching visit, 
we v;i. 1.1 involve both the parent and the child. In setting 
up these expectations, pareats then have a feeling of their 
partnership in the program. 

Parent Involvement in Evaluation 

Fince one of the goals of early education is to find 
handicapping conditions, all children participate in an 
Individual assessment of geneial knowledge and cognitive, 
social, and oniot.ionai dovolopment. Parent input into this 



1 

■fL"^ p.-oci'dure is jrovi-dod throucih the use of the form, My Pre- 
3 choo I Ch i lei , Throug}) this means, the parent Is able to 



nform us of the child's personal and social, language and 
C/!) physical skill development, interests and experiences as 
well as areas of trouble. A checklist of parent interests 
invl t ri^nt •; ptrovidod. (Seo Appendix A and 3.) While 
t:.^' pjr^.MK- is prrfjirinq th^>so forms, chiLdron are boinq 
►■^iliW d '-)!] it'^m; of '-(rnpral k n<^rv/l(>d<| o , lanquaqo dovolof)- 
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meat, and eye-hancl coordination. Many parents observe 
this ovaiuation and recontly, In IncLeasing numbers, parents 
have a.^kod for indepth i n torpro ta t ion of testing. Wo 
foei that is a v-'^rv positive dt VLvlopmont and wo are happy 
to share this objoctivo information with parents. 

Wo r k i n g With the Parent in the Home Teaching Visit 

The primary purpose of the home visit is to provide a 
learning experience for the child. The regularly scheduled 
home teaching visit usually includes two to three children 
and their parentr. . During the school year, the home-school 
teacher makes home teaching visits on a weekly or bi-weekly 
basis. Approximately eighty per cent of the children are 
visited weekly. 

First Home Visit 

The first home teaching visit of the school year is 
different from all the rest. This is an individual visit 
with the child and his mother. It is a get-acquainted ses- 
sion in whicl-; the teacher explains some of the things v/hich 
v/iil inmodiately bo f^iappenina in Saturday School, answers 
th,*^ :)arent'r; cpiestLons, Mvl provides a learning activity 
^or Mie r^hild. T!\e child .il;:o <'hoo?;os his book for the 
v/o^^k, I pro^MHiure v/hieh continu<\^; throuahout the school 
•;.vir. Tf;" *r",u'ti'M- (fiv.^^; tfi^^ pv>lhrT the first home activity 
rn !(. irid »^xpl tin:; i t r, use. A i)rochure for the parf^nt that 
I -i.-oni.' m i.- t\v' rirr:-t guid^^ l^^ jIso discussed witl^ the par- 
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ent. This guide for parents emphasizes that: 

. parent and child should set aside some time each day 
to do something together 

. introduction to learning activities should be spon- 
taneous in nature 

. activities should bo based on what tlio child is ready 
for or needs 

Further information points out that experiences need to be 
concrete and activity is necessary. Children respond to 
praise rather than criticism and skills must be reinforced 
through repetition. The teacher further points out certain 
activities on the guide that the parent and child might do. 
It is not intended that parents do every activity on the 
guide. As the teacher learns more about the child, she can 
point out the learning activities that can best suit him 
and thus individualize the program. 

Homo Toac h i ng V i sit 

The home teachinq visit i.q an activity to which parents, 
children and teachers look forward. During a forty-five 
minute visit, all participants are actively involved. Usually 
two or three children and the parents or parent surrogate 
rotate to homes in the neighborhood and meet with the home- 
school teacher. Usually the teacher will first look at the 
kind:-, of thimf.; mothors -incl children have !:.oon doing together 
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and she will observe the art work or other products prepared 
by the child and displayed in that home. The teacher will 
then involve the parent and child in the learning activities. 
This will, consist, of: three to six activities dealing with 
language or math skill development, physical activity, and 
various typos oE creative activity. Activities usually cen- " 
ter arourd the kitchen table, but will also include some very 
active loarninq which rec}uiroB space in the living room, on 
the kitchen floor, or perhaps outdoors in favorable weather. 

The teacher's role in the home teaching visit is two- 
fold. First of all, she provides appropriate learning ac- 
tivities for the child. Secondly, she acts as a model to 
parents in exhibiting good teaching skills. This is done in 
many ways. She breaks down a skill into parts and develops 
a sequence for learning. She uses everyday materials read- 
ily available in the homo t-o loarn new things. Continually 
reinforcement is provided the child through verbal praise 
and faci.il expression. Patience is exercised. Positive 
rciatLonships between parent, child and teacher are estab- 
1 Lshed . 

rnvolvemont of the parent is provided by giving the 
uirent "or\''. opportunity to do pomo teaching. The teacher 
ma/ ii'.t ro' !uc(.> in activity mi thon let each parent work with 
►•'u-'ir o-./n r-hill. From in oli.w^rv.^ r ' [)Oint of view, it is 
; n>-'^r-' I n 1 to noti^ how t'ln^ntr; will copy thf^ teaching tech- 

8 
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niques of the teacher. Et is particularly noticeable in 
us inq pos i t i vc re i nf orcomont tochn Lquof; . 

At the close of the visit, and v/hile the children are 
choosinn their library hooks, the teacher has the oppor- 
tunifv to d i f. r i hu to the homo aotivity quido and make other 
suoviofi 1 1 oiu; as to what to do uurinq the v/eek. We >iave also 
dovol.^po.i K>()oklots on f.istoru.iui and Motor f^kill Development 
fo r t :^o^;e ci\ i Idren md i cat inq a problem. Future activities ^ 
in Saturday Pchool are also described. After a brief v*"*'**^'^^^"^^'* 
triondly convcrf^a tion v/ith all, the teacher vath her bag 
of mater '.als and supplies is off to visit another ^home . 

Children who have handicapping conditions or possible 
learn inq problems receive homo teaching from specialists 
trained in aroas of s^pocial (-education. Tn these visits, 
the .specialist vorks vith one ohild and the parent for a 
pori.od of one hour. While emphasis is placed on achieving 
:;killF; in t.he cognitive area, attention is given to devel- 
oping processes involved in learning. Teachers build on 
the child's strengths v/hile also working in the area of 
^•/oakness. This concentrated help for children with poten- 
tially serious difficulties results in early remediation 
nnd > -;s i s t'^ the parents i n :\n under sta nd inq of the problem. 
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The Final Hone Visi t 

This visit is w^gain different from all other home teach- 
ing visits. For this visit is intended to evaluate the pro- 
gress of the child and to suggest some on-going learning 
activities. As in the case of the first visit, this is an 
individual conference with the nvost attention given to the 
mother and then some teacher-child activity. 

Throuahout the year, the teacher has maintained a re- 
cord of each child's strengths and weaknesses in relation 
to specific skills. The teacher, therefore, discusses with 
the mother the child's various achievements and areas need- 
ing further growth. She uses the complete home activity 
guide to refer to those activities which teach toward a cer- 
tain skill and which could help a child with a particular 
deficit. After the discussion of growth and achievement, 
the teacner usually does an art project with the child or 
some type of Fun activity before she leaves. While she 
talks with th-- mother, shi- also brings clay, puzzles or a 
aamo ;'or th.^ rfuld to plav. This final liomo visit brings 
c l():--.ur-; t.:. Lhi:" loarnLngs aivl rolationships that have 
Jeve loped during ':he year. 
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Working with the Parent in Ta tu r elay .School 

Parent asr;Lstance in Saturday School if? necessary if 
we are to provide Rmall group instruction. In addition^ 
Saturday School also involves parents in observing the 
teaching-learning partnership and having the opportunity 
to observe their child's behavior in relation to that of 
other children. 

As previously mentioned, parents are asked to serve 
as a Saturday School assistant once every two months • A 
sign-up sheet is placed at the entrance of the classroom 
and people there have opportunity to sign. On the day of 
work, parents are asked to arrive early so that the teacher 
may explain in detail exactly what the learning task is all 
about. The teacher will have gathered all the materials 
needed for the teaching task. She has prepared a card which 
indicates the purpose of the activity, sequences the activ- 
ities to be done and then provides some choices if the main 
task is comploted. The teachor explains what she has written 
on thi» parf^nt activity card and Lho parent then has the 
opportunity to ar.k <iny quc->stions. (Appendix C) . 

Wh(^ri th(^ chiklri>n ..irrivc and opening activities begin, 
parf.Mit:.": .m'v invit(*fl to particLpato. ChildrcMi usually intro- 
duce tluMr paronhr; vvho arc^ helpf?rs for the day* Parents can 
vory helpful in tho l.irrfo nroup bv encouraging shy chil- 
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dren to p.irt: ic ipato , otc. After the oponinq Fsession, the 
three jin? i r. 1 1 ncj parents for the day each go to a learning 
ceater. Four learninq centers , dealinq with either math^ 
lanquaqe, large muscle or creative activities, are con- 
ducted by the three parent: and ttvicher. Children rotate 
to those c^Miters on a t" i rt:ocM)-nn tuile har.is. Somot Lines 
thero n.iv only tl\rer- centcM's in operati(^n, each lasting 
20 vy i niites . 

Flints cfiven to parents when they are teaching include 

1) Welcome each child by name* (Children wear name 
tags • ) 

2) Establish a friendly, relaxed, seemingly unhurried 
a tmosphere . 

3) Begin the day's crame or activity by showing the 
children exactly what they are to do* 

4) Help each child be a contributing member of the 
group . 

3) Compliniont each child's oCForts. 

6) Try to see that every child feels successful. 

7) Let the children clo for themselves. 

8) rincouragc the chi. Idren to think and talk for them- 
selves. 

9) Assume rcsionsibili ty for controlling the behavior 
LO) Adapt the activity if necessary. 

11) Oivp i nci i.v i.du il nttontion and extra encouragement ♦ 

12) 'Vik'-^ UMrrvijvf fun. 
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Upoa conclusion of the smcili group sessions, children 
engacje in creative play. Parents may at this time assist 
children in an activity, got children ^s paintings together, 
tidy up thv^ room, etc, 

Wht^i wo mention helpers, wo don't refer only to mother. 
Wo are dnli.jhted to have fathers ai^ volunteers. In order to 
make tlie father more relaxed in the situation, we often have 
father's day when only fathers may help. We find fathers 
to be excellent helpers and they exhibit a patient way of 
working with children. Sisters and brothers also come and 
assist and sometimes it. really becomes a family affair. 

For those parents who are not v/orking on a particular 
Saturday, communication is maintained through a newsletter 
from the teacher which is displayed at the entrance of the 
school. The teacher describes the kinds of learning activ- 
ities for the day and usually tells why they are doing the 
particular tasks. This is a good means of communication 
and very much appreciated by the parent. 

Other Services Provided Parents 

As we have indicated, our first relationship with par- 
ents is that of involvement for we believe that this is the 
best way to experiencr* lenrninq. However, we also offer 
.1 1 t^^rna t i V( ^ prnrfrms for f^ar^n^ts for their own growth in 
par-Mithood, fn the o.irly f)art of the fvichool, we have an 
'*vrMiin(| prcKtr.irn for parf^ntR cM-^t itled Crow ing U p OK - The 
ivi r 1 y ypi r . Tin:' is rondurtod hy members of our child 
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development team consist inu of: a child psychologist and two 
psychiatric social workers. Tho emphasis in this program 
is on wh..-it is normal in development, with a summary of child 
growth and development. 

During the year, other small group sessions are held. 
The Child Development team conducted two meetings in each 
teaching session on Saturdays during the year. Those meet- 
ings were open-ended and covered the theme " How Does Your 
Family r.row?" After a few ronarks and short talk on one 
topic of concern, the rest of tho session was concerned with 
problems of the group. Parents had listed their questions 
and, through discussion led by the consultants, parents 
shared their own varied ways of handling the problem. The 
group interaction and support of the entire group toward an 
individual assisted in making these programs worthwhile. 

.\ si^ries entitled " Arc You Listening?" was also present- 
ed for parents of Saturday School children. Based on the 
Parent t':f f oc tivoness Traininq Program, parents had the oppor- 
tuni.^v■ ^■'•^ (l<-'V<-lop difforont an^l more effective ways of commu- 
n 1 n 1 1 i -.o w 1 1 b. t ho i r c h L Id r r < n . 

In :;r.-.;''nt ing j 1 1''^ r n.i t i.v ■ [programs at different times 
of th.^ sch^)ol ycvir, wo '"ind tiiat: wo reacfi parents whose prob- 
lom or con.-f'rn is very acute at the moment. Therefore, from 
our oxporion J*-^ wo feol th.it th'? dLfferont kinds of programs 
ne'-x! to b-'^ <v/:i Liable throughout th^:' year. 



'u D 0 1 " 



Althouqh wo v.iluo f-jroup sossi ons , our most bonef icial 
service to parents is through individual contact. Because 
of their close association with parents, particularly in 
the home teaching visit, the home-school teacher becomes 
avv'are of many problems that she may discuss with the child 
development consultants. Tf the problem seems to be of an 
urgent nature, she may arrange for an immediate interview 
with the parent. Otherwise, if the matter deals with the 
child, she will discuss the situation with the consultant, 
who, in turn, will observe the child and then contact the 
parent. We have found that we deal with a whole spectrum 
of problems ranging from how to help my child with his fears 
to situations involving the parent relationship and even to 
assistance in the broader family constellation. 

In working in the home, the teacher becomes av/are of 
many more family problems than would normally be the case 
with the teachers in the schools. These concerns range from 
very natural ones to severe problems. The relationship that 
exists, therefore, between parent and teacher is a supportive 
one and th(> teacher is the key to its success. Many p/'rcnts 
are with children all day and welcome the stimulation of an 
adult ind look forv/ard to the visit of the teacher. 
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Evaluating Result s 

Evaluation results indicate that the program of parent 
involvament has resulted in an increased understanding of 
parents in their attitude toward the child. Parents were 
found to be more accepting of their children, aware of their 
children's needs, used positive motivation and reinforcement 
tecnniques, and were competent in their interaction with 
their children. In addition during each project year, a 
record has been maintained of parent participation in the 
Saturday School Program. Approximately 7 5 per cent of the 
parents have served in the Saturday Session at least once 
every two months, and only one to two per cent have not 
served at all. The remaining parents have served either 
one, two, or three times. The degree of parent involvement 
seems somewhat related to the teacher's effectiveness in 
working with parents as partners. The success of parent 
teaching in Saturday School has been measured on pre-post 
tost informs t ion evaluating their teaching techniques. In- 
formation fro;n th'.' soconJ })rojoct year indicates that 85 per 
C'.'nt of tho p.in-nts at tho fnd of tho year wore found to bo 
using i;):>r >pr i.a to teachin-i techn iciuos , using positive rein- 
For^-'-mrTit ind accomp I i sh i nq the tasks assigned. In looking 
at the number of parents providing follow-up learning activ- 
itio.-- i-n the homo situation, approximately 80 per cent were 
found t') be using learn i.nq acti.VLties with their children, 
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compared to a 54 per cent participation earlier in the 
school year. 

tn summary, wo find that working v/ith parents is 
oxoitinii and i.ntoros t Lnq . Without this 'd Lmension of the 
program, we could not have in effective program with 
children. Parents have every right and should be in- 
volved in their child's growth in learning. The home 
and school can be successful as partners in learning. 
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APPENDIX A 

MY PRESCHOOL CHILD 



BEST COPY AVAiUBLE 





/ 


/ 






Name 


Birth 


Date 


/ Age i 


f Sex 



Parents or Guardians 



Telephone Number 



Address 



Elementary School 



PERSONAL AND SOCIAL DEVELOPMENT 
r CHILD: Check one: 


Regularly 




.0 

|« . 


Dres$es himself : ' 






!f ^ ■ 


Buttons > snaps, and zips his clothing 






^ . 


Goes to the toilet by niinsel£ 








Pays attentio.. and concentrates well 








Follows . simple directions without reminding 








Tells what he wants or needs 








Helps with simple household jobs 








Takes turns and shares with other children 








TaiK^s good care of things he uses 








Prefers /to play alone 








Plays with a few children 








Plays with many children 








Rerttembefs rules of geunes he plays 









MY CHILD: 



LANGUAGE AND CONCEPT DEVEL0P?4ENT 



Sjpeaks in sentences of 5 or more words 








TPeils a nimple story " " 








Identifies six or more colors 








Recites rhymes, sings sprigs 








Tells how things are alike Ojf diffeteiit 








I'Sentifi^s a few letters of the alphabet 








identifies many letters of the alphabet 








Prints. his first name corfectly 








Tells his: whole name 








address 








telephone nur^^^^ 








Counts from 1 to 10 or beyond 








-^^-Gognizes numerals .1 to lo 








"Bill ^"^^i^w many" In, a gjedup^o^ Pb-eett 








identifies basic s^lape8: ^Or^ia, square i triaftfie* fsetift^lt 








PHYSICAL SKILL DEVfiLOPMENT 

MY CHILD: 




Throws and catches a ball 








can sMb a tricycle Of bieyielf ^ 








R^Ml hopt/. M<i=J '4Wp,s 








dJips Of marchfi in time with musle 








uses erayofts with eohtfoi " ' 








usss eclssors with eontrof 








^rks J pujzls o! 16 or more plsecjs 









ERiC 



1/ }j {) !t! S 



BEST COPY AVAILABLE 



ring the past 12 months, MY CHILD has had trouble with; 

Check one: 


Often 




Not at all 


Eating (too much or too little) 








Sleeping (too much or too little) 








Stomach irregularities 








Getting along with children 








Getting along with adults 








Unusua'. fears 








Nervousness 








Thumbsucking 








Overactivity 








S©x 








Daydreaming 








Temp^ir tantrums 








CrYing 








Lyina 








Stealing 








Tearing or breaking things 








Wetting 








Speech 









INTERESTS AND EXPERIENCES 



Enjoys looking at books 








Listens to stories and music 








Is read to 








Uses: paint 








playdoh or clay 








scissors 








crayons 








Has visited the zoo 








Has beeft to the library 








Has taken trips outside the cdnOTunity 








Attends or has attendecl Nursery Schbdl,Heaas tart, Sunday SGhopi 








Watches Sesame Street 









Enjoys the following TV programs: 



Enjoys these activities with the familyi 



Additional information about my child: 



Ages of oth^r children in the home*. 



Fargusion-f loriasaftt Sdheol Oistfiet 
PARENT-CHILD gAM^Y EDUCATION f-lROSKAM 
Titla 111, Sec* 306, BSEA 



FERGUf^ON-FLORISSANT SCHOOL HTSTRTCT 

Pc?-rent-Chi Ld Early P.duccition Program BEST COPY AVAILABLE 

Title II r , Sec. 306, R^EA 

CHKCK LIST FOR PARENTS 



Would you like to: 
Mother Father 

1. Rend <•< story to some of the children? 

2. Teach a song or some other music activity? 

3. ■ Do something in art? 

\, Work puzzles or play games? 

5. Shar*=- your hobby with the class? (If your child 

is interested, the class will be too.) If so, 
what is your hobby? 

6. Show some children how to use simple carpenter 

■ tools? 

7. Bring a guitar (or some other instrument) and 

shov/ how it v/orks? 

g. Tell the children something about your occupa- 

tion for example, a docto.T could give a pee)c 
inside his bag, a'Policc^-nan could tell how he 
helps people and show his uniform, mailman - 
milkman - plumber, etc. 

9. Show us your butterflies, mice, rabbits, insects, 

etc. ? 

10. vjear a costume from another country and tell us 

about it? 

11. _____ Le.-td the group in large-motor activity? (Balls, 

ropeS/ tumbling , etc. ) 

12. Churn butter? 

13. Make cookies? 

And if none of these appeal to you, what v/ould you like to do? 

.1. . ■ 

2. 

3. - 



^ Pmmbet: You arc welcome to visit the eiassroom at any time, 
ERIC ■]{){)''/ ^\ 
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BEST COPY AVAILABLE 




Pour year old Saturday School students rotate in 
small groups to four learning centers for approx- 
imately 15 minutes each. 

Before the sessions begin, the teachers explain 
the cards' contents to parents and have all of 
the materials ready. The parents then use the 
card as a reference. 




3. 



C411 upon a child to bounce a ball on the square with the 
numeral 4 on it. Have another child bounce the ball on the 
rectangle with numeral 4. Continue the game with the cir- 
cle and trlanglet and proceed with the other numerals. 




© 
© 






A 

■MM 

A 
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Parol AcilvUy 



inatiun to create a mask. 



To use imag 




TO provide cutting and pasting practice 

„i,h children in order to demon.tr... 

8k of either 



-"^raroVa^^"n^pr.ttvo 



..•fine motor skills, 
in ordei 



re to make a mask of e 
son (pretty or spooky). 

out a large ci 



an 



I. 

animal 

ircle, (Demon- 



^^^^^ To 7. ^^^^-^^^^^-^iii^On 

^° expew ove, 

under.,, """■''en follow, », 

Cd r/;" floor. „.„ " 'hey 

»^iaiid on th* k- *' 



Parent Activity 



Size and Texture 

Purpose; To develop awareness of: 

rough - smooth long - short 

hard • soft big - little 

fat * thin 

Procedure: 



h Rough and Smooth : Give rach child a piece of sandpaper 
and a piece of ribbon. Ank: How does the sandpaper 
feel? How does the ribbon feel? 

(The sandpaper roug h and bumpy. The ribbon smooth 
biscause it doesn't have any bumps*) 

2* Hard and Soft: Give each child a COTTONDALI. and a 
BUTTON. Ask the children to try to pinch and mash 
therr) 

Th«i cotton fe«lii aoft beeause they can pihch it atid 
mash it. Ask if thdy can m&sh the button, the table 
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above 
below 



around 
throuqh 



BKT COPY mmii ' 

SarurcUiy School 

IIOMH ACTIVE TV GUIDE 

rn this issue: Terms to Toach 

Before and After 

TERMS TO TEACH 

Review "words that tell where" from 
issue Number 7. Play again "Big 
Bird Says, " using. . . 

over in right 

under out left 

Then introduce these new terms... 

Block Partv 

Use two and three blocks to illustrate the meaning of in front of, 

phm^' Q" top of , on the bottom , and in betweiTT — Then 

K ^-^S'^fw^'^ii'^ Plfce the- blocks as you direct /-"Put the red block 
nehmd the blue block.", etc, 

Down and Out 

Have your child put his arms out, then down ? his right arm up, 
then down, then out; his left foot U£, the^T out, down , etc. 

Hide 'n' Seek 

Hide an object and ask your child to find it. As he moves around 
the room--give near, nearer and far, farther clues. "You are NFAR 
. . .now FARTHER away, etc." Take"turnir: 

The Long and Short of It! 

Vse a short and long piece of string to illustrate the meaning of 
lon£ and short. Then collect some it^ms of two different lengths 
TpiKcils, straws, .cissors, strips of paper). Have your four y^L 
old tell you which is LONGER and SHORTER. ^ 

w ine Play 

Draw some lines and describe each one 

straight, curved , wavey , looped , slanted , zigzag 
Then let your child draw some lines and tell you about 
them. Perhaps he can make a funny animal using some 
of these "funny" lines. 

"X " Marks the Spo t 

ProvidG your child with some pieces of paper and a cravon m«i^ 
h.m locate and draw X's at th. to£, rnid|l|. anS bottom'of ' th"'oL. 
Then hoip him locate and draw an X at the too, riqht-ha.id sidf*''af 
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BBf OUH and A1?TER 

BEST COPY mmii 

These activLtie.s will holp your child to recoqnize the order of events 
in. storie^i .=ind the rourine of ovorvday liffe. 

ir.I.t'STRATF MiK MMANTNCS r^f wordf^ 'lu^rorn'' and "aftor^' with examples: 
"WaMr» yowr ihindfj HiJ*()i?M ynu r*,\[ mfN'triM wn^^h ymir handtt fii'st, then 
t^rit." "Vou may hrtvo a cookio Al-^'IMIR you put vour tovs away means 
put your tovs away first, Ljiojji ^-'ou may have a cookie." 

Be fore and After Cam e 

This qame will also help train your child to listen and follow two 
directions that are given at one time* 

"Clap your hands be>ora you sit." 

••Jump up and down af tlir' vou count to three." 

"Tap your right foot before you wave your left hand.", etc. 

Go -Tog ether Pictures 

Tiook throuqh maqazines with your child and cut out pjc - 
cure:?; that are related ; in one picture a bowl with cake 
batter, in another a cake; a baby and an adult; lum«^ 
ber and a table; a cow and a carton of milk. 
Spread the picture.^ on a table. Pick up one picture and 
say , " Can you find a picture that goes with this one? " 

Then talk about WHY the pictjures go together. "Why 
does the potato qo with the french fries? Riqht! 
French fries began as a potato." Then discuss each 
step from potato with peel to french fry. 

Which Comes Fi rst? 

Show your child an apple (orange or lemon^ etc.). Ask, 
"What do you think is inside the apple?" 
( Cut the apple in half and show him the seeds* 
^ "What would happen if we planted the seeds?" Show 
a picture of an apple tree. (You may want to plant 
the orange or lemon seeds. Citrus seeds usuially 
sprout indoors) . 

Then, place on the table: apple seeds / a picture of an 
apple tree, nn apple, and a picture or a product made 
from apples (pie, juice, etc.). Askt 

"W hich comes first? What next ?" Let him place the 
I'^Iems in proper sequence as you discuss them. 





MAKE THE MO.^T OF MISTAKES 




IE your child makes a mistake or gives a wrong 
answer during an activity, help him LEARN from 
that mistake. Teach him to take it in his stride^ 
recover and go on.- -.rather than making him feel 
distress, panic or discouragement* Let him know 
mama and daddy will understand, patiently help 
him and give him another chance .... that they w 
NOT scold or show disapproval or disappointment. 
.;.e aoproach should build rather than defeat et^jourago rather 
vn discouraqe. 
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